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Figure 7. Predicting Negative Social Outcomes for Defenders from Bully and Defender 

Liking 
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Figure 8. Predicting Positive Social Outcomes for Defenders from Bully and Victim Liking 
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Figure 9. Predicting Negative Social Outcomes for Defenders from Bully and Victim Liking 
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Appendix B: Parent Letter of Information and Consent  

 
Project Title: Understanding the Role of Peer Relationships in Bullying 
 
Principal Investigator: Dr. Lynne Zarbatany, Ph.D, Psychology  
      (519) 661-3664; lynnez@uwo.ca 
  
Additional Research Staff Mr. Kunio Hessel, MSc student, Psychology 
      khessel@uwo.ca  
  
Dear Parent or Guardian, 
 
Bullying sometimes happens at school and creates serious problems for students who are 
targeted. Although researchers have tried to understand causes of bullying, many questions 
remain. We especially lack information about how bullying is influenced by relationships among 
children. For example, we don’t yet know how often bullying occurs among friends, why 
children stick up for some bullied kids but not others, and what social consequences occur when 
children defend peers from bulling. We are inviting your child to participate in a study on how 
friendship, popularity, and peer group membership affect decisions to bully and defend others 
from bullying over a school year. This study will involve about 500 children study in Grades 5, 
6, 7, and Grade 8 from several schools. Gaining the children’s perspective is invaluable because 
children understand the social dynamics of their peer groups very well, and often see things that 
adults miss. The children’s responses will help us better understand social factors involved in 
bullying and provide guidance about relationship issues that should be considered when trying to 
reduce bullying in schools. 

 
If your child participates in this study, we will him or her to fill out questionnaires three times 
over the school year—October or November, January or February, and May or June. This will 
happen in class, and take about 30 to 40 minutes each time. Questions will ask about who your 
child’s friends are at school, and who is in your child’s peer group and other groups of children 
at school. We’ll also ask which kids in your child’s class (only those participating in the study) 
help and hurt others, which kids are shy, which are popular, which are picked on, and which kids 
your child  likes to be with or doesn’t care to be with at school. We’ll ask which kids bully other 
kids in the class, and questions about the bullying like who is bullied, how they are bullied, why 
they are bullied, and who sticks up for the bullied kids. Each child will be given a privacy screen 
so that no one else can see his or her answers. If your child participates in the study, classmates 
may identify your child as shy, popular, helpful, bully, and so on, but we will NOT reveal this 
information to anyone. 
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There are no known or anticipated risks or discomforts associated with participating in this 
study. If for any reason your child becomes upset by completing the questionnaires, we will ask 
if he or she wishes to stop participating. If children want to tell someone about bullying that 
they’ve seen or experienced, we will encourage them to talk to their teacher or another trusted 
adult.  
 
Your child may not directly benefit from participating in this study, but information gathered 
may benefit society as a whole, by providing a better understanding of how relationships affect 
bullying and defending at school. We think this information will help us to better understand 
what makes bullying so hard to stop and what new strategies might work to stop it.   
 
All of the information children provide will be confidential. Only members of our research team 
will see their answers. Although children will know which classmates are participating in the 
study, we will identify class members using numbers and not names. Children’s numbers but not 
their names will be included on their questionnaires. All of the questionnaire information will be 
kept in a secure research lab for five years and then destroyed.  
 
Representatives of The University of Western Ontario Non-Medical Research Ethics Board may 
require access to your child’s study-related records to monitor the conduct of the research. 
Otherwise, all of your child’s responses will be kept confidential, and will not be shared with 
anyone outside the study unless required by law. While we will do our best to protect your 
child’s information, there is no guarantee that we will be able to do so. If data are collected 
during the project that may be required to report by law, we have a duty to report.  

 
Your child’s participation in this study is voluntary. Your child may decide not to be in this study 
and you may refuse his or her participation. Even if you consent to your child’s participation, he 
or she has the right to not answer individual questions or to stop participating at any time with no 
effect on his or her academic standing at school. If your child decides to stop participating, or 
you withdraw your consent, you have the right to ask us to destroy your child’s information. If 
you wish your child’s responses to be removed, please let us know. 

 
If your child participates in this study, he or she will receive a $10.00 gift certificate for (to be 
named in consultation with school principal).  
 
You do not waive any legal right by consenting to participate. If you have any questions about 
your rights as a research participant or the conduct of this study, you may contact The Office of 
Human Research Ethics, Western University, at (519) 661-3036, email: ethics@uwo.ca.  

 
If you have questions about this study, please contact Dr. Lynne Zarbatany, (519) 661-3664, or 
lynnez@uwo.ca  
 



RELATIVE STATUS AND OUTCOMES AFTER DEFENDING 
 

 

75 

This letter is yours to keep. 
 

      Sincerely, 
      Lynne Zarbatany, Ph.D 
      Associate Professor 
 
 

Consent 
 
Project Title: Understanding the Role of Peer Relationships in Bullying 
 
Principal Investigator: Dr. Lynne Zarbatany, Ph.D, Psychology  
          (519) 661-3664; lynnez@uwo.ca 
  
Additional Research Staff Mr. Kunio Hessel, MSc student, Psychology 
      khessel@uwo.ca  
 
I have read the Letter of Information, have had the nature of the study explained to me,  
 
and I PERMIT _____________________________ (print child’s name) to participate. All  
 
questions have been answered to my satisfaction. 
 
___________________________________   
Parent or Guardian (Signature)    
 
 
___________________________________ 
Parent or Guardian (Printed Name) 
 
 
___________________________________ 
Date  
 
 
Your child’s month and year of birth 
 
 
___________________________________ 
Month    Year 
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If you would like a summary of the findings of this study, please provide a permanent email 
address (preferably) or mailing address below. Please note that there may be a delay of up to two 
years before the information is fully processed and the summary is available. 
 
 
Email address:    ________________________________________________ 
 
 
Mailing address: ________________________________________________ 
 
          _________________________________________________ 
 
          _________________________________________________ 
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Appendix C: Child Letter of Information and Assent 

 
Project Title: Understanding the Role of Peer Relationships in Bullying 
 
Principal Investigator: Dr. Lynne Zarbatany, Ph.D, Psychology  
      (519) 661-3664; lynnez@uwo.ca 
  
Why are we here? 
 
Dr. Zarbatany is a researcher from Western University, and who studies children’s relationships 
with their friends and peer groups. She is inviting you to participate in a study on bullying. Other 
researchers will work with Dr. Zarbatany on this study. 
 
Why are we doing this study? 
 
Bully sometimes happens at school and is a problem for kids who are bullied. We are trying to 
understand more about why bullying happens, and why kids do or don’t stick up for bullied kids. 
This study is about how friendship, popularity, and peer groups affect decisions to bully and 
defend others.  

 
What will happen to you? 
 
If you participate in this study, we will ask you to fill out some questionnaires at three different 
times over the school year. This will happen in class, and take about 30 to 40 minutes each time. 
Questions will ask about who your friends are at school, and who is in your group and other 
groups at school. We’ll also ask which kids in your class (only those participating in the study) 
help and hurt others, which kids are shy, which are popular, which are picked on, and which kids 
you like to be with or don’t care to be with at school. We’ll also ask which kids bully other kids 
in the class, and questions about the bullying like who is bullied, how they are bullied, why they 
are bullied, and who sticks up for the bullied kids. We will give you a privacy screen so no one 
else can see what you write.  
 
If you participate, other kids will be able to write your name down for these things, but we won’t 
show anyone what they write. Only members of our research group will see your answers, and 
we will ask you to put your number, not your name on your questionnaires.  
 
Will there be any tests? 
 
There will not be any tests or marks on your report card for this study. There are no right or 
wrong answer for any of our questions. 
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Will the study help you? 
 
This study will not help you directly, but in the future, it might help kids who are bullied.  
 
Do you have to be in the study? 
 
You don’t have to be in this study if you don’t want to. Even if you decide to participate, you 
don’t have to answer any questions you don’t want to, and you can change your mind and stop 
participating at any time. Just tell Dr. Zarbatany, the other researchers, or your parents. 
  
If you do participate in this study, you will receive a $10.00 gift certificate for (to be named in 
consultation with school principal).  
 
What if you have any questions? 
 
If you have any questions, you can ask them any time, now or later. You can ask your family, 
your teacher, or the researchers.  
 
This letter is yours to keep. 

 
       

Assent 
 
I want to participate in this study. 
 
Print Name of Child ______________________  
 
 
Date_______________________________ 
 
 
Age __________________________________  
 
 
Name of Person Obtaining Assent____________________________________ 
 
 
Signature of Person Obtaining Assent____________________________________ 
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Appendix D: Child Recruitment Script 

 
Hi Everyone, my name is (Name) and I’m a researcher (student) from Western University who 

studies kids’ relationships with their peers. I’m here today to ask if you’d be willing to 

participate in a study we’re doing this year on bullying. We’re interested in learning more about 

reasons kids bully and reasons kids stick up for kids who are bullied. We think that some of these 

reasons involve relationships, like friendship, popularity, and groups. We’re only asking kids in 

the older grades—Grades 5, 6, 7, 8—to participate because we think you’re pretty good 

observers, and we value your perspective on things that happen that adults might not see. What 

you tell us could help develop some important new ideas about how to stop bullying at school. 

If you participate in this study, we’ll ask you to fill out some questionnaires at three different 

times over the school year—October or November, January or February, and May or June. This 

will happen in class, and take about 30 to 40 minutes each time. Questions will ask about who 

your friends are and who is in your group and other groups at school. We’ll also ask which kids 

in your class--only those participating in the study--help and hurt others, which kids are shy, 

which are popular, which are picked on, and which kids you like to be with and don’t care to be 

with at school. We’ll also ask which kids bully other kids in the class, who is bullied, how they 

are bullied, why they are bullied, and who sticks up for the bullied kids, if anyone does. You’ll 

mostly be using numbers and not names for kids when filling out the questionnaires. We will 

give you a privacy screen so no one else can see what you write.  

All of the information you provide will be confidential. That is, only members of our research 

team will see your answers, and we will ask you to put your number, not your name on your 

questionnaires. We will keep all of the information you provide in a secure research lab at the 

university for five years, and then we’ll destroy it.  
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BUT: If we find out that someone is being injured or in danger of being injured, we will have to 

report this to the school principal.  

You don’t have to participate in this study if you don’t want to. If you decide to participate and 

then change your mind, that’s ok, you can stop any time. If you don’t want to answer certain 

questions, that’s ok, you can skip them. If you decide to stop participating, and want us to 

destroy the information you gave us, just tell us. 

If you participated in this study, we’ll give you a $10.00 gift certificate for (to be named in 

consultation with school principal) at the end of the study.  

If you want to participate in the study, please take this letter home to your parent or guardian. 

They need to sign on the last page saying that it’s ok for you to participate. You also need to sign 

your own form saying you want to participate. If we don’t have two signatures for you, you 

won’t be able to be in the study. Keep the first pages of these letters at home, and bring back the 

last pages. Your teacher will collect the forms for us and we’ll come and pick them up very soon. 

 

Any questions? Thanks for listening! 
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Appendix E: Demographic Questionnaire 

Some Background Information About You (Demographic Questionnaire) 
 

Your Participant Number_______________ 
 
Sex (circle one):          Boy  Girl  Other 
 
Grade (circle one): 5 6 7 8 
 
Ethnicity (circle one) 
Aboriginal (First Nation) 
Arab 
Caribbean or African Black 
East Asian 
Other Asian  
White 
Mixed 
Other 
 
Who Do You Live With? (circle one) 
Mother and Father 
Mother Only 
Father Only 
Mother and Stepfather 
Father and Stepmother 
Other 
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Appendix F: Classroom Bullying Relationship Reports 

 
Understanding the Role of Peer Relationships in Bullying 

 
Your Participant Number_____________________ 

 
These questions will tell us about bullying in your classroom. Just to be clear, this is what 
bullying means. We say a student is being bullied  when another student, or several other 
students (1) say mean and hurtful things or make fun of the person, or call him or her mean and 
hurtful names, OR (2) completely ignore or exclude the person from their group of friends, OR 
(3) leave the person out of things on purpose, OR (4) hit, kick, push, shove around, or lock the 
person inside a room, OR (5) tell lies or spread false rumours about the person, OR (6) send 
mean notes and try to make other students dislike the person, OR other hurtful things like that. 
The bullying could happen in person OR online. When we talk about bullying, these things may 
happen repeatedly, and it is difficult for the student being bullied to defend themselves. We also 
call it bullying when a student is TEASED repeatedly in a mean and hurtful way. But we DON’T 
call it bullying when the TEASING is done in a friendly and playful way. Also, it is NOT 
bullying when two students of about the same strength or power argue or fight OR when it only 
happens once. 
Now, please think about ONE bullying relationship IN YOUR CLASS. You can be a part 
of this relationship or not. Have you seen someone in the class bully another kid more than 
once? If yes, think about this bully and this victim when you answer the following all of the 
questions below.  

1. The Bully is a  Boy Girl Other 

2. The Victim is a  Boy Girl Other 

 

 

3. How does the bully harm the 

victim? 

(use numbers from List 1) 

 

 

4. Why does the bully harm the 

victim? 

(use numbers from List 2) 

 

 
Bully-Victim Relationship 
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5. The victim is the bully’s Friend Not a Friend Enemy 

 

 

9. Does anyone Stick Up For or Defend this Victim?  YES NO 

 

 

10. If NO ONE defends this 

victim, why not? (use 

numbers from List 3) 

 

 

IF SOMEONE DEFENDS THIS VICTIM, PLEASE ANSWER THE NEXT QUESTIONS 
11. The defender is a Boy Girl Other 

 
How does the defender help? 

12. Tells the bully to stop. YES NO 

13. Gets help from an adult. YES NO 

14. Comforts the victim YES NO 

 

15. Does the defender do anything else to help? If yes, please write down what the defender 

does. 

 

 

 
16. The defender is the bully’s Friend Not a Friend Enemy 

17. The Defender is the Victim’s Friend Not a Friend Enemy 

 

18. Is the Defender in the Bully’s group? YES NO 

19. Is the Defender in the Victim’s group? YES NO 

YOUR relationship to the Bully, Victim and Defender 

6. Does the bully hang out with a group of kids?   YES NO 

7. Is the victim in the bully’s group?   YES NO 

8. Does the victim hang out with a group of kids? YES NO 
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20. The bully is Me My Friend Not My 

Friend 

My 

Enemy 

21. The victim is  Me My Friend Not My 

Friend 

My 

Enemy 

22. The defender is  Me My Friend Not My 

Friend 

My 

Enemy 

 
23. The bully is in my group YES NO I am the bully 

24. The victim is in my group YES NO I am the victim 

25. The defender is in my group YES NO I am the defender 

 
In the class, how POPULAR is the 

26. Bully Very 

unpopular 

Somewhat 

Unpopular 

Not 

Unpopular or 

Popular 

Somewhat 

Popular 

Very 

Popular 

27. Victim Very 

unpopular 

Somewhat 

Unpopular 

Not 

Unpopular or 

Popular 

Somewhat 

Popular 

Very 

Popular 

28. Defender Very 

unpopular 

Somewhat 

Unpopular 

Not 

Unpopular or 

Popular 

Somewhat 

Popular 

Very 

Popular 

 
In the class, how much do kids LIKE the 

29. Bully Really 

don’t like 

Mostly 

don’t like 

Neutral Mostly 

Like 

Really like 

a lot 

30. Victim Really 

don’t like 

Mostly 

don’t like 

Neutral Mostly 

Like 

Really like 

a lot 

31. Defender Really 

don’t like 

Mostly 

don’t like 

Neutral Mostly 

Like 

Really like 

a lot 

 
What happened after Defending?  

32. Was the Defender able to get the bullying to stop? Not at All Somewhat Totally 
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33. Did the Bully ever pick on the Victim again?   Not at All Somewhat A Lot 

34. Did the Bully ever pick on the Defender?   Not at All Somewhat A Lot 

35. Did the Defender Lose Friends for Defending? Not at All Somewhat A Lot 

36. Did the Defender Make New Friends after Defending? Not at All Somewhat A Lot 

37. Did the Defender Lose Popularity for defending? Not at All Somewhat A Lot 

38. Did the Defender Become More Popular after 

defending? 

Not at All Somewhat A Lot 

39. Did the Defender lose their group? Not at All Somewhat A Lot 

 
A bit more information about this bully  
 

40. How often does this bully try to keep 
certain people out of their group during 
activities or playtime? 

Never Sometimes Often 

41. How often does this bully get into fights? Never Sometimes Often 

42. How often does this bully tease others? Never Sometimes Often 

43. How often does this bully say mean things 
or spread rumors about other kids when he 
or she is mad at them? 

Never Sometimes Often 

44. How often does this bully pick on others? Never Sometimes Often 
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Appendix G: Supplementary Polynomial Regression Models 

Model R2 R2 Change F Change 

Retaliation: Def and Bully Liking .14 .10   2.83* 

Continued Victimization: Def and Bully 

Liking 

.10 .03   .77 

Positive Social Outcomes: Def and Bully 

Popularity 

.18 .06 1.69 

Negative Social Outcomes: Def and Bully 

Popularity 

.10 .03   .85 

Note. *p < .05; **p < .01; ***p < .001 
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