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rewarding to see that everyone worked together and that
everyone was very accepting and it was just kind of like, it
was just kind of a 'wow' moment; like 'wow, this can work
and this can happen'...it can happen here and if it can '
happen here, than it is kind of like it can happen anywhere,
why can't it happen in the world if it can happen in this
school and they are making it work so you just need people
that are dedicated and caring people that will make it work
and are Knowledgeable as well. Some obstacles that you - -
might face are maybe parents not fully understanding what
are you trying to do or having a different viewpoint on
something or challenging some of the things that you are -
trying to teach because they don't believe in it or they don't
fully understand why you are teaching something. So, yeah,
that can be challenging facing things like that, like if they
want to pull their student out of something because they
don't think, they don't believe in it. For example, the school
. I was just working at, it was Halloween but they made a big
deal not to say we are celebrating Halloween so you can

. wear orange or black so it was either wear orange or black
day or if you would like, you could dress up and some

i students said, some students didn't come to school'and .- - -

when the teachers were like why isn't so and so at school

.- today, and they are like well so and so doesn't believe in

Halloween but it wasn't, so they missed school that day and
it was a regular school day but they just, I think either they -
or their parents thought that they were celebrating

.. Halloween but it wasn't really celebrated, it was more just

you can dress up if you would like or you can wear orange
and black or you don't even have to partlc1pate 1f you don't
want to but.. o

In this example, Kayla explams that there was an attempt to accommodate all students

and part1c1pat1ng in act1v1t1es was opt1onal However thls can be challengmg because as

* she described, there was confusron about what was happenrng and students may feel left

out 1f they do not partlclpate in the Halloween themed act1v1t1es Brlan reﬂected on his

past exper1ences asa student when dlscussmg 1nclus1v1ty

I came here in grade l 1t was all Cauca51ans untll grade 4
and then we had our first African Canadian student, he was
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the only one there and so we had no opportunities or we all
immediately knew who he was because he was different
and I wonder what it was like for him as a student, how he -
felt, of course I didn't think that at the time, I was thinking
power rangers and so on. Now looking back, it was a pretty
difficult undertaking, definitely you being a little bit -
different than say the majority. I personally, when I was in

 many different countries where I was a visible minority,
being pointed at, looked at, stared at, getting your arm hair
pulled and getting your skin touched and your hair fluffed
around, saying oh you feel different, it's...you're obviously
like ok, I mean yes I know you feel that I am different so I
understand something that it is something you have to -
realize but we all have skin, we all sleep, we all eat, we all
do the same things, we just say we look a bit different, -
that's who we are, we have just got to be accepting.

Brian’s experienees; appear te be dnique in the sense,thaf he -waé ‘a' minority in another

~ country and can kredlate to tne feelings and Ieh{allenge-s assoeiated’ vdith being different.
Brian’s experlences hv1né in another country‘ Where he was ihe mlnenty ‘greatly
contributed to thls ab111ty td understand how ofhers nnght feel in a snmlar situation. He
also elaborated on the way that his expeflenees heiped h1m (‘l')ecome mdre ‘aware of

: cultural dlfferenees o |

I found Just touchmg back on my own experlence I went

.. from a very monocultural primary education where :
everyone was Caucasian, to the high school that I went to

_that was very diverse, with all sorts of different cultures and -

I had never really thought about it, I wasn't really aware, I
was like yeah ok that are ‘other cultures but you know, we
are all speaking English here so whatever, sure. So, I didn't
really think about it until University where I forced myself
to start thinking about it. I enrolled in different language
programs and that made me realize yeah, there are a lot of
different things in the world, we speak different languages.
In French I found was, I know it is not similar to English
but I thought of it as being hand in hand with English as far
as similar Western languages versus something like
Mandarin Chinese which is completely different looking
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and completely different sounding so I wasn't aware of that
until University where I forced myself to become aware
and realize I am struggling with this language, struggling to
communicate with people in this language, this is what a lot
of people must be feeling in Canada. They are trying to
speak English but a lot of people haven't taken the time to
think about that and so that can be something very negative
for a person that hasn't mastered the language of the
majority and could make things very difficult, which is sad

- because we are impatient people. That is the way society
has raised us though, but we are impatient and we have to
realize, take a step back, get off the hockey rink if our: -
skates are dull and say like, so yeah, I would probably be in
the same boat if I was doing the same thing. But because of
our societal make up, we are forced to overtly experience
these things in order to understand them and that is ..
something very difficult to teach in school. It is great to say
things and it is great to try and relate it to everyday = . .« -
language but it is again, you can't really be told what it is,
you have to experience it, which is just very difficult to do
and so I find it is going to be one of the biggest difficulties
that I will have as a teacher so I have got to gain more -
perspective myself and the only way you are going to be
able to do that is to live for a long time outside of your
home and bring back your experienCes and understandings
and try and make sense of it in some fashlon wh1ch the
masses can consume.

He made a very 1nterest1ng pomt when statmg that it ts 1moortant to have expenences ina
varlety of env1ronments in order to understand others more fully Wh11e this would be
helpful, the challenge he outhned is how to learn from h1s experlences and come up with
some way to teach students about the thlngs he went through Whlle all of the _ .
participants’ stated that they would like to be more inclusive in their teaching, there still

seems to be disconnect between connecting their thoughts and practices. -
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Changes in perspective as a result of the equtty course and in the context of the teacher
education program - : BRI ek

After reﬂectlng on the1r experrences w1th1n the eciultv 1ssnes in the education
course, the part101pants all agreed that thls course helped broaden therr initial knowledge
and understanding about equlty issues in edncatlon When dlscussrng his experiences in
this course, Nicholas stated: " .

I think this course is showing me how you have to be very
careful about what you say, what you do-and how you
approach issues of diversity. I think that I knew that going
in but maybe this class, what this class is doing is that it is
solidifying and making the other students and making
myself think more critically about issues of practicality,
like classroom decorations at holiday time, the relationship
between or the gender issues within classrooms - how as a
teacher do you treat the girls differently from the boys or
the boys differently from the girls. Issues of...what does it
mean to be multicultural, does a multicultural class still

- exist you know, are we one culture now, how do you..just = -
to critically think about your role as a teacher in sort of

- such a diverse population and what it means to.be - -
conscious of it or to be aware of it but I think that

-+ limits...but I guess what I am saying specifically is that it
limits, it is not about being conscious or being aware but
how do you implement the ideas of diversity, or: =
recognizing diversity and again the word tolerance, and
. ‘being tolerant and being....I can see now where the

wordiness of tolerant is now that we are playing it in thls
context. And yeah, how do you...how does the.
implementation of respect, maybe respect is a more
accurate term to use within the classroom..-.

-

Kayla dlSCUSSCd how her 1deas have evolved as a result of partrclpatmg in the equity
issues in educat1on course and how she has become more aware of how these issues will
affect her classroom teachmg

maybe llke before I thought that you m1ght have to
- include, like talk about a few different holidays or things
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like that but I think this course has made me aware that
there are many, many, many different religions and -+ =
ethnicities and everything in the school and people that
have different beliefs and cultures in the school system so
that if I want to include everybody, I will have to spend a
lot of time and effort into making sure that I do do that and
I don't leave anyone out and that I just, that I do a lot of
things for my students to help ther'n all feel'involved. ="

When asked about her thoughts prlor to taklng thls course, she remarked

I was st111 thmkmg that I would hke make a good
substantial effort to help, to like include everyone in my °
classroom and things like that. I think this course has kind
of engrained in my head that this is a major issue and
people have different stances and things like that but as a
teacher, you need to have, you need to teach your students -
to think critically about how they treat others and teach
them to accept everyone, and...to be open-minded about -
everyone around us and Just teach everyone tobe
acceptlng, I think that is gomg to be a major goal of mine.

The 1mportance of crltlcal thlnklng was also mentloned by other students in the equity
issues class. They stated that 1t is key for teachers to not only thlnk cntlcally themselves
but also teach the1r students to view thlngs from dlfferent perspectlves and appreciate
different views (Classroom Observatxon March 10 201 1). Brlan also dlscussed his
increased awareness‘after participating in this course:

You are trying to say what you want to say but as friendly -
as possible so you have to censor yourself sometimes and
be aware but at the same time...being aware of the other
person’s experience, being aware of how you present your
1ideas so you have, you have to walk a tight rope and it is"
difficult for sure, it is a large experience and large, lots of
time reflecting on how you should explain things in the .
class.

T -

Further, he discussed the importance of taking an active interest in students beyond

the classroom:
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Deﬁmtely personally as a teacher, be more aware of your
students, be more aware of what their thoughts are, take an
active interest in their background...oh, you know, this
week is, last week was Eid, could you explain to me what -
happened on Eid, I would love to hear about it, it would be
really great if you could share that with the class...make
sure that you try to be as clear and concise as you could be
with students when explaining concepts and ideas with
them and make sure that you try to do it as friendly as
possible. Multicultural education is necessary in the
classroom because if we are only going to teach in one
concept, then that is not going to translate into the real
world so as a teacher, we have to strive to get a better
understanding ourselves first of different cultures and then
once you have that understanding, try and share some of
your ideas and understandings with students and that would
help you become also a better teacher at the same time
because you would learn many different ways of explaining
something and many different forms of explanation. It is
important that you also think about critically what your
students are interested in in their life and interested in what
- is going on as well so someone who is working all the time
to support their family, someone who is not working all the
‘time and has lots of money, you have to be aware of that as
well, you have to think about their experiences and share
- them and definitely walk in someone else’s shoes and see
what it is like, see if the grass is greener, see if it is warm or
“cold, that sort of thing. ' : :

This response indicates the importance of remaining relevant and trying to relate to
students; it is clear that teachers need to héve knowledge about context and students.
Overall, the participants in this study all stated that the equity issues course, in the context
of their teacher education program, expanded on their previous knowledge and taught

them about various issues that will likely affect them when they begin teaching.

Summary

This chapter discussed the participants' experiences in their equity issues course
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and pre-service teacher education program in general. The interviews that were

conducted with the participants showed that they have an increased awareness about -

~ issues related to teaching racially and culturally diverse Students.*While all of the -
participants expressed that they believe in the idea of equity, the struggle that remained
was how to address issues of diversity in daily practice. The main themes discussed were
1) the characteristics and needs of students in diverse environments, 2> the understanding
and practice of equity, 3) the idea and practice of inclusivity and 4) changes in
perspective as a result of the equity course and in the ‘_co\nltex‘t of the teacher education
program. |

When discussing the characteristics and needs of students in urban environments,

the pre-service teachers that were interviewed hiéhlighted the fafct that tﬁére would be a
wide range of diversity in the classroom and students may be from a lower socio-
economic background. These diverse classrooms were also regarded as a learning - -
opportunity for teachers and the participants emphasized the need for teachers to take - -

‘time Oﬁt to learn about their students and the local community. Discussing issues at the
classroom level, the pre-service teachers acknowledged that due to the vast range of
experiences that students represent, they would bringunique knowledge and expectations
into the classroom. Therefore, it is essential to develop culturally relevant material and
pedagogy for students. This supports Wilson and Corbett’s (2001) study of how urban
students define good teachers.. Including “real-life stuff” (p. 86) and relating school topics

to the students’ experiences was identified as one of six traits that urban students valued

in a teacher (Leland & Harste, 2005). Within this theme, there were many other skills that
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were listed as important for teaphers'working in culturally and racially diverse
classrooms. The importance of being open minded and taking time to learn about students
was emphasized in ofder to connect with students and understand them more completely.:
As well, the interviewees indicated that it is valuable to establish a community in the
classroom and discuss progress with students so that they have the opportunity to be.
involved in what goes on in their classroom. Lastly, being flexible and developing the -
ability to identify your own strengths andiweaknesses as a teacher was seen as an
important skill for teachers in order to promote their professional growth and help them
successfully teach all students.

- The pre-service teachers interviewed also discussed their understanding and
practice of equity in depth. Due to limited previous exposure to different cultufeé, the
participants in this study enrolled in the equity issues course in order to learn about = -
different equity issues. They recognized the fact that classrooms are becoming more
diverse and these issues will affect them in their teaching pfactice. Expanding on this and
| looking at multicultural education and anti-racist education, the participants
acknowledged that this was the first time they had been exposed to the term anti-racist
education; due to this, there was confusion between the two frameworks and how they
could be applied in the classroom. In discussing multicultural education, tokenism was
touched on, directly and indirectly, by all of the participants. The potential harm that
could bé caused through token inclusion was recognized; however, two of the participants
talked about ﬁsing token symbols as a starting point for more discussion about context.

Essentially, this is moving beyond tokenism and recognizing that culture is a very
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complex and dynamic concept. While participants stated that teachers cannot be
colorblind, multiculturai education was the preferred framework because anti-racist
education was viewed as more complex since it deals With race and encompasses difficult
knowledge. Two of the participants did not see‘practices of inequity or discrimination in
their teaching placements. As new teachers, their focus was often on teaching content and
trying to get through the assigned material. A clear downfall of fhis is that students may -
not be completely engaged in content since there was not a substantial effort to address
issues of diversity in daily préctice. However, one of the participants differed and
commented that the course was helpful for him to understand his cultural and social

identity; as a result, this can help him relate to his students and develop relevant

s,

pedagogy.

The idea and practice of inclusivity was a challenging area for participants in this
study. All of the parficipants recognized that since students are coming from various
backgrounds, their parents may have different beliefs about what should be taught and it
' is difficult to deal with competing views and expectations. While the pre-service teachers
all supported ideas of inclusive teaching, the biggest challenge they communicated was
mpving beyond theory to practice and learning how and when to accommodate. |

The last theme explored was the changes in perspective as a result of the equity
course and in the context of the teacher education program. All of the teachers
interviewed believed that this course broadened and expanded on their initial knowledge
about teaching in cﬁlturally and racially diverse classrooms. This course served as a

stepping stone for them to learn about equity issues and think more critically about how
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these issues are going to affect their classroom and practices. Overall, Nicholas, Kayla
and Brian recognized that it is essential for teachers to take an active interest in their
~ students and dedicate time and effort td 'de\'/e‘lop inclusive classrooms.

This chapter focused on the main themes that were identified through the analysis
of interviews that were conducted with three students that were enrolled in an equity
issues in education class - Nicholas, Kayla and Brian. Each theme was discussed in depth

in relation to relevant literature and the main conclusions from each theme were outlined.
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- . Chapters§ . -

Conclusions

This chapter focuses on highlighting' the key points of this research study and presenting
the main conclusions of the research fhat was conducted. As well, the limitations and
impiicaftions of the research will be discussed along with recommendations for further
study.

bveﬁiev;z |

- This thesis-examined the experiences of three pre-service teachers that had an =
}‘ interest in eqﬁity eduCatioﬁj they were all enrolled in an elective eqﬁity issues in
educatién course at a post-secondary institu’tion in Ontario. An fanti-racist framework was
used as the conceptual framework for this study because it looks at the complex.
intersections aﬁd relationships between various categories of difference.

The purpose of the study was to focus on pre-service teachers that were interested
in equity issues and their knowledge and experiences working with a cﬂlturally and
 racially diverse student populatiOn. This research did not look to evaluate the equity
issues course itself but rather examined whether pre-service teachers felt that they were
equipped with the skills to teach in culturally and racially diverse classrooms. B

- Through interviews with three pre-service teachers — Nicholas, Kayla and Brian —
I gained in-depth information about the main questions guiding my research: A main - '~
guiding questioh of this research was to look at the extent to which a pre-service -

education program prepared teachers with the knowledge and skills to teach effectively in
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culturally and racially diverse environments. As well, pre-service teachers’ experiences
were looked at closely to explore whether they'thdught that their pre-service teacher
education program prepared them to teach in diverse cléssrooms. Additional questions
that guided this study were:

1) How did the. pre-service teacher education program change teachers' persp'ectives on .
teaching in diverse classrooms?

2) Why did the pre-service teachers choosé to take a course on equity issues in education
as part of their pre-service teacher education program? What necessafy'skills and
khowledge.were they hoping to gain in their program that would help them be successful
in culturally and racially diverse classrooms? ' |

3) How did the course on equity issues in educaﬁon, as part of ’;he pre-service teacher
education program, help pre-service teachers to tﬁink critically about teaching in racially

and culturally diverse environments?

This thesis looked at the importance of the inclusion of equity courses as part of a

| pre-service program in preparing teachers to work in culturally and racially diverse -~

classrooms. A qualitative research method was used due to the nature of the research
question. This methodology was appropriate because the aim of the research was to gain
an in-depth understanding of the participams’ experiences, which could not be i:aptured :
through quantitative methods. The use of serhi-structured interviews with open ended
questions was useful because while there were guiding quesfions to ensure consistency in
the interviews, the ﬁarticipants had time to ‘reﬂect on and describe their experiences in

detail. The location chosen for this research study was a post-secondary institution in.
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Ontario because it offered a course on equity issues in education; as well, the pre-service
teachers from this institution were surrounded by diverse schools and had a variety of
* experiences working within these scﬁools. :
- In the data analysis, the main themes that emerged were: 1) the characteristics and
needs of students in diverse environments, 2) the understanding and practice of equity, 3)
the idea and practice of inclusivity and 4) changes in perspective as a result of the equity
course and in the context of the teacher education program. The results from this study
show similarities and differences in the experienc‘es' of the participants. All of the pre-
service teachers acknowledged that students in diverse urban communities have a unique
set of needs that must be addressed. However, through their experiences, the participants
found that working in é"diverse classroom can be a great learnin/g opportunity for =
“educators. Nicholas, Kayla and Brian recognized the importance of learning about the -
local community to understand students better; on a similar note, they'also stated the
importance of connecting teaching material to the experiences of students and developing
-,cultu'rally relevant pedagogy. When enrolling in the equity issues course, as pa{t of their
. pre=service teacher education program, the participants were generally hoping to get a
better understanding of equity issues. Through the interviews, they stated that they had
become more aware of various issues that could be relevant to their students in Ehe future
and. how equity issues will affect them at the classroom level. In addition to acquiring
useful knowledge about equity issues, the pre-service te’achefs noted that they expanded
on many of their skills that would be helpful in the future, including remaining open-

minded, viewing thiﬂgs from different perspectives and learning to be flexible in their .
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teaching. As well, they discussed the vimportance of embracing a variety of instructional
methods and developing critical thinking skills in themselves and their students. The
participants all stressed the need for continuous reﬂectibn and the importance of
considering your own background and the backgrounds of students in order to be an -
effective urban teacher.

. When discussing specific frarﬁeworks, namely multicultural education and/or
anti-racist education, all three of the pre-service teachers:were unsure about the key
differences between the two frameworks. While the participants were beginning to
develop a basic understanding of these two frameworks, they had difficulty explaining
how the two approaches would be different when applied to their classroom teaching.
This implies that they did not have a clear understanding of the /two frameworks at the
time that the interviews were conducted. Generally, anti-racist education was viewed as
more complex and as a result, multicultural education was preferred. This may be due to
the fact that anti-racist education deals with difficult knowledge, while multicultural -
 education focuses on various characteristics of different cultures. However, in our
discussions, the participants made it clear that they all supported ideas of equity and
fairness in theory. A key idea that all of the participants discussed was tokenism; this was
impqrtant because they all recognized that relying on simplified ideas of culturcis can
pe’rpetuate‘ Stereotypes and do more harm than good in the Ic;ng run. This shows that ©
Whiie they had an understanding of the main idea of anti-racist education, a challenge
they all expressed ‘V\‘/as how to find time to teach about the vast number of cultures that

are often represented in schools. Overall, while Nicholas, Kayla and Brian recognize that



88

classrooms everywhere are becoming more diverse, the challenge that remains is how to
bridge theory and practice.
~ The findings of this study are important becausé teachers who are equipped with
the necessary skills and knowledge to work in culturally and racially diverse classrooms
céﬂ w‘orkbtkowards the goal of success for all studehts. As well, this research adds to the
current literature aboﬁt the importance of preparing pre-sérvice teachers to work in
increasingly diverse settings. The area of equity-and inclusive education in Ontario has
received an increased amount of attenfi'on and the commitmenf to achieving inclusive
classrooms is reflected in the Ministry of Educati(on's Equity anld Inclusive Education
Policy (Ministry of Education, 2009). In particular, this document highlights the
importance of treating diversity as an asset and ensuring that ‘tez;ching_pr.a't‘ctices and
material reflect the needs, background andréxperiencevs of students (Mijnistry of
Education, 2009\).4Th¢ participants in this study also recognized the need for classroom
material to be relevant to the lives and backgrounds of students. The information gained
in this study is important becaus¢ it reflects the voice of prefsérvice_teachers, Which is
critical beqause they 'arenthe ones that are delivering content and engaging v;/ith students

in the classroom.

-

Limitations
As with any research, there are limitations in this study. Due to the fact that the

case study approach was used and the sample size was small, the results from this
research cannot be generalized. Also, there may be other factors that are influencing pre-

service teachers’ thoughts and perspectives, aside from the equity issues in education
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course. While there is more research needed in the area of teacher preparation and the
impact of courses, this research study‘provides insight and can add to research in this
area, particularly because it focused solely on the expefiences of teacher candidates.
Implicdiioﬁs |

| ' The main implication of this research study is that it has contributed to current
literature, which shows the importance of éontinued research into pre-service programs.
In this study, the pre-service teachers that were interviewed all agreed that the equity
issues course contributed to their knowledge and development as educators. Pre-service
teacher education pro grams*areéoften. the first step in preparing teachers for a variety of
issues that they will likely face in their own classrooms. As Milner (2006) concluded,
courses need to be developéd to help teachers gain the skills necessary to be effective

~ urban teaqhers. Due to c'hanging demographics and fhe fact that classrooms are
becoming increasingly diverse, it has become even more important to prepafe teachers for
diverse urban classrooms. As Baldwin, Buchanan and Rudisill (2007) stated, the "shifting
demdgraphics in schools toward greater ethnic and linguistic diversity require teacher

- ‘education programs to teach future teachers how to be effective with all learners" (p.3 15).
This sentiment appears repeatedly in education research,"wflich shows that effective pre-

O

service programs are becoming even more important as we move into the future. -

e o
Areas for future research
The existing literature and research reviewed highlighted the importance of pre- -

service teacher education programs and the role that they play in preparing teachers to

work in diverse classrooms. Due to the fact that classrooms are becoming increasingly
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diverse, this area of research continues to be key. For future studies, ethnographic
'research including observations Qf pre-service teachers in classrbomlplacements would be
helpful to is’olidify the responses bteing given by participaﬂts'and ensure that they are
accurate. As well, follow-up interviews with participants after a course is finished would
 be helpful in determining if there are long-lasting effects on attitudes and teaching
practice. Lastly, a lqng-ferm sfcudy looking at how many of these teachers work in urban
schools would ‘c":o‘ntribute) fo‘cﬁﬁent research about successful urban teachers.

B 'I;h'e.ré 1s a‘}lsoﬁé‘ need fof furthér reseaféh to addre:sé tﬁe fﬁeory to pfactice gép that
was identified by ‘the parﬁcipants in this research‘study. Ap important area for future |
r_esearch‘is how can pre-service teachers be prepared or supported to translate theory into
classroom praCtice, pattiéularly regarding issues of equity and spc;ial' justice.

A final ﬁoie |

This thesis looked at the experiences of pre-service teachers as they worked
through their équity issues in éducaﬁbﬁ _Vcou;'rse,’ as part of t_héif 'pfé-service feacher
éducéti»on program. All of the }participants showed an inqreased awareness of equity
issﬁes and a coA’mmitmentvto\the theories of inclusive teaching. However, there remains a
need ‘to bﬁild on ideas of equity and fairness, as there ié disconnect between theory and
pract‘ice.vThe st,rugAglle:tl;at reinéins is devéloping relevant pedagogy and ensuring that

students’ varied experiences are represented and respected in the classroom.
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Appendix A — Letter of information

- Exploring Pre-service Teachers’ Experzence of an Urban Education Course in a Pre-
- service Program in Ontario

" LETTER OF INFORMATION

My name is Tafé.njit Saini and I am Masters of Education student at the Faculty of Education at
The University of Western Ontario. I am currently conductlng research 1nto teaching in urban

; - schools and would like to invite you to participate in this study.

The aims of this study are to gam 1nforrnat10n and addltlonal 1n51ght into the experiences of pre-
service teachers enrolled in urban education courses.

If you agree to participate in this study, you will be asked to participate in interviews and reflect
on your experiences in urban schools and as part of the urban education course. The interviews
will be approximately 1 hour in length and will be conducted on campus. For this study, the
interviews will be audio-recorded and transcribed to ensure accuracy.

'The information collected will be used for research purposes only, and neither your name nor
information which could identify you will be used in any publication or presentation of the study
results. All information collected for the study will be kept confidential and stored in a locked
cabinet for a period of up to five years. In order to ensure confidentiality, fictitious names will be
used throughout the research.

There are no known risks to participating in this Study.‘ :

Participation in this study is voluntary. You may refuse to participate, refuse to answer any .
questions or withdraw from the study at any time with no effect on your academic status. The
* course instructor will not be informed of which students are participating in the study and no
confidential information will be shared with the instructor.

If you have any questions about the conduct of this study or your rights as a research participant
you may contact the Manager, Office of Research Ethics, The University of Western Ontario at
519-661-3036 or ethics@uwo.ca.

|
!

-

“This letter is yours to keep for future reference.


mailto:ethics@uwo.ca
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Appendix B- Consent form -
. Exploring Pre-service Teachers’ Experience of an Urban Education Course in a
Pre-service Program in Ontario

Taranjit Saini
CONSENT FORM

I have read the Letter of Information, have had the nature of the study explained to me
and I agree to participate. All questions have been answered to my satisfaction.

Name (please i)rint)e

Signature: | S R T Date: -
T%I‘ame of Person thaining infermed Consent:

Signature of Person Obtaining Informed Consent:

" Date:
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Appendix C — Guiding interview questidns
D How would you describe an urban school? Wﬁét are tﬁe characteriéticé of urbah |
scﬁools?
2) How would you describe the student population in an urban school?
3) Do you have experience working in a diverse urban school environment? Tell me -
about an expgriencg that you ha{d wofking in an urban school.
4) What skills aﬁd knOwledge do teachers need to be successful in diverse urban schools?
5) What are some rewards 'apd challéngeé’fhafc you may face When working in a diverse
urBan school? Plevase give me somer éxémples. |
6) Could you explain why you ‘chose‘ to fake a course on equity educatior_x_? What were
yoﬁ hoping to learn from this course“:“? e |
7 Proi}ide an example of how your perspectivé on teaching in diverse schools has
chz;mg_éd as a result‘of this program‘. | |
8) Based on the éo_ursework you have completed to this point, what aré some similarities
and differences between multicultural edqcation and anti-racist education?

9) Provide an example of how you would integrate an anti-racist approach into your
teaching.

How is this different from the multicultural educaition framework? .

10) Is there anything you would like to add that was not touched on during the interview?
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Appendix D — Thesis Proposal approval

Faculty of Education
Graduate Programs & Research Office

Edueation

APPROVAL OF M.Ed. THESIS PROPOSAL

If the proposed research does not involve human subjects or | If the proposed research involves human subjects, this
the direct use of their written records, video-tapes, | slgnature form, along with ONE copy of the research
recordings, tests, etc., this signature form, along with ONE | proposal and Ethical Review Form signature pages (Section
copy of the research proposal should be delivered directlyto | 1.1 ta 1.7) must be submitted to the Graduate Programs &
the Graduate Programs & Research Office for final approval. Research Office for final approval.

IT 1S THE STUDENT'S RESPONSIBILITY TO PROVIDE A COPY OF THE RESEARCH PROPOSAL {INCLUDING REVISIONS) TO THE
THESIS SUPERVISOR AND ALL MEMBERS OF THE ADVISORY COMMITTEE,

Student's Name:—Vka,(\\\\— ~$Qk S Student#s ! 255; S\\S S E§
Flald of Study: ‘c{@&%ers o EAvcson - PeNay

Tideof Thasls:  (Isp\aci~s TC-Seraite \Codhert SXpet ente S an

w\r\-:w\\(-&g\\smév\m Lowfle W o PR -SReS\ee Pregfsen
T NS

Name of Thesis Supervisor: ¢, Qo Re2al - Qalnd

Name of Thesis Advisory -

Committee Member: =, WSS Mt

DOES THIS RESEARCH INVOLVE THE USE OF HUMAN SUBJECTS: i P'@ ( No

PP :
Graduate Student ; < Date: Sooo S D D\ XY
Thesis Supervisor: . i Date: %f g ,2olo
Advisory Committae; . ' Date;
7
Ethical Review Clearance: R pate: OCZ ?‘/ y22]
e —— —

Ethical Review Number: “'x )ﬂ «5 l
e, | w7 //o_/Za/a

" A STUD!NT MAY PROCESD WITH RESEARCH WI'IEN ACOPY OF THIS FORM CONTAINING ALL APPROVAL SIGNA'I'URES HAS BEEN IIECEIVED. -
A copy af chls propoml may bo mada publlc and kopt on n two-hour marvc in lhn Faculty of Edumtlon Ubrory. e

Version Date: Jonvary 2010

The University of Western Ontono Fuculty of Education Geaduate Progiams & Research Office
¥ £



