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Appendices  

Appendix A: Timelines for Professional Learning Meetings and Classroom Observations and Summary of Meetings  

February, 2016 March, 2017 April, 2017 

First teacher professional learning 

meeting - scheduling, identifying goals 

  

Classroom visit of first focal educator 

(observation/volunteer) 

  

 Second teacher professional learning meeting - designing the 

lesson for the first teacher 

 

 Observation of implemented lesson in first 

focal teacher’s classroom   

 

 Classroom visit of second focal teacher 

(observation/volunteer) 

 

 Third teacher professional learning 

meeting - debriefing the implemented lesson 

in first teacher’s classroom; planning for 

lesson in second teacher’s classroom 

 

  Observation of implemented lesson in second focal 

teacher’s classroom  

  Fourth teacher professional learning 

meeting - debriefing the implemented 

lesson in second teacher’s classroom 

  Follow up semi-structured interview 

with teachers 
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Appendix B: Letter of Information and Consent Form for Teacher Participants 
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Appendix C: Photo Release Form for Adult Participants 
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Appendix D: Letter of Information and Consent Form for Child Participants 
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Appendix E: Photo Release Form for Child Participants 
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Appendix F: Assent Form for Child Participants in Grades 1 and 2 
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Appendix G: Letter of Information and Consent Forms for "Other Adult" 

Participants 
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Appendix H: Semi-structured Interview protocol for use with Teacher Participants 

This semi-structured interview is designed to have the tone of a collegial conversation. 

The interview is designed to be inductive, and involves asking some open-ended 

questions about the educator’s experiences with digital technologies, the educator’s 

experiences within the teacher professional learning meetings, and the educator’s 

perceptions of the learning opportunities afforded through digital technologies.  

At the beginning of the interview, the participant will be reminded that the interviews 

will be audio recorded, that the participant can refuse to answer any questions or stop the 

interview at any time. 

PART A: Experiences with digital technologies 

1. How do you use technologies in your daily life? (how comfortable are you with using 

digital technologies?) 

2. What kinds of technologies are available to you for use in your classroom? 

3. In a typical week, describe how you might use digital technologies in your classroom. 

4. In your experience, what are some challenges that can arise when using digital 

technologies with young children in a classroom setting? 

PART B: Experiences in the Teacher professional learning meetings (questions adapted 

from Wenger et al., 2002, p. 141) 

1. Describe one memorable event within the teacher professional learning meetings. 

2. What was most helpful within the teacher professional learning meetings? 

3. What was least helpful within the teacher professional learning meetings? 

4. Has your experience within the teacher professional learning meetings (or the lessons 

created within the teacher professional learning meetings) continued to impact your 

teaching? In what ways? 

5. What advice would you give educators who want to be part of teacher professional 

learning meetings?  

PART C: Perceptions of learning with digital technologies 

1. In your opinion, how does the inclusion of digital technologies influence children’s 

meaning making, if at all? (how can digital technologies support meaning-making? How 

can digital technologies constrain meaning making?) 

2. Following the implementation of the co-constructed lesson, has your uses of digital 

technologies changed? In what ways? 

3. Following the implementation of the co-constructed lesson, have you noticed any 

difference in the ways children are using digital technologies? In what ways? 
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Appendix I: Approval Notice from Western University Non-Medical Research 

Board  
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