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ABSTRACT

This poster addresses the concept of
phenomenographic or the relational approach
to information literacy and examines the
theoretical framework as well as the practical
application of this method in information
literacy instruction for distance education
students. It is based on the author s
experience with the Doctor of Ministry students
at Saint Paul University, Ottawa, ON in a period
of one year. The method applied in this study is
largely based on S. Andretta’ s contribution to
the discussion on the relational approach in IL
as well as the author’ s own observations.
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- change:in a person’s.way of seemg
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Gengraphlc areas of actlve
phenomenographic research

The primary authors who contributed to the discussion on
phenomenographic conceptual model include Bruce (1997),
Limberg (2000), Lupton (2004), Edwards (2006), and Andretta
(2012) among others in these geographic areas.

THEORETICAL FRAMEWORK

The phenomenographic approach to learning is a concept that
allows us to describe the learning process through the eyes of a
learner, his/her perception of the world, as well as a variety of
his/her past and present life experiences.

It originated from the empirical research in educational theory from
Sweden in 1970s, led by a team of Ference Marton. The major
question of this team of researchers was: “Why do students learn
different things from reading the same text?” (Limberg, 2008).
Later, in 1997, Christine Bruce applied the phenomenographic
approach to IL.

The way of experiencing is a point of reference in

phenomenographic research and demonstrates a dynamic
relationship between a phenomena and a learner. The relational
approach explores “the phenomenon of information literacy from
the perspective of people who experience it” (Andretta, 2012, p.

13).

Four categories of IL, according to Andretta:
 Functional Literacy [personal context of the user]

 Information Literacy as Provision [context of information
provider]

 Information Literacy as Litelong Learning [academic context]
 Information Literacy as Education [information education context]

Based on these categories, Andretta developed a “measuring
factor” of the impact of IL experience for the learner as

“transformation” and “transfer”

METHODOLY & DESIGN

My methodology is based on S. Andretta’ s theoretical
“Facilitating Information Literacy
(FILE). It uses a three-step strategy to apply

framework entitled
Education”
relational approach in a classroom.

The relational approach is using a student-centered
approach with a special focus on students’ perception
ol content. The focus is also placed on the identity of a
self-discovery
transformation [qualitative change in a way students
conceptualize and practice IL] and transfer [application

his/her

learner and

of acquired knowledge|.

STEP i develop a customized information lireracy profile
1 | for each learner to determine learner-information
o relationship
STEP elaborate on learning oufcomes of creafing rafher
2 ({9 fhan just finding information in order fo encourage

ownership of learning;

design assessments that facilitare reflection of
information practice through the evaluation of the
oufcome of learning

through S'I}P

Through these strategies, we focus on students’ immediate research needs,
rather than just offering them pre-determined sets of IL objectives, that may be
quickly forgoften on their part.

TIMELINE OF ACTIVITIES
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Ist IL session

The session lasted 3 hours
and included preliminary

IL skills. Together with the
Orientation session
experience, it gave me
opportunity fo create IL

profile of the students

2nd IL session

Another 3-hour session
[practicum] during the
studenfs 2nd campus
visit. Facilitfaion of the

OWNERSHIP OF
LEARNING through
practical experience
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SELF-REFLECTION

‘| am illiterate in computer
techniques and | find difficult to
remember things”

"The key insight that | have
acquired is thal by using the
reference lools available, | nolice
a substantial decline in anxiefy.”

assessment of the students'

oM the pey

FUNCTIONAL
LITERACY & EDUCATION

“I's all a matter of lime, the less lime

il lakes me the more lime | have to
find what | need.”

"This has given me greater ease

in my research processes as well

as enabling me to become more

familiar and comfortable with the
search engines.”

“To be able fo find
exaclly what | am
looking for."

In the relafional view information liferacy
‘ conceiveg
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Orientation
Session

Welcome session for
D.Min. facully and
students, librarian was
invited. Students shared
their background and
research interests

-
BlackBoard

Pilof project with this
group of sfudents in
BBL. Presence in their
Methodology course as
the Instructor for
conlinuous support when
they are off-campus.
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Final assessment

Invitation to reflection
on their information
praclice during the

past 8 months and ifs

influence on their
oufcome of learning

TRANSFORMATIVE
ASPECT

“The difference is that research

actually becomes a welcoming

approach o my academic and
practical work".

PARTICIPANTS

Ist year D.Min. Types of ministry New information after Ist session

Trreeey

)

Anglican priests (57%) B Catholic priests (14%) 0
B Lay ministers (29%)

New information acquired after 1st session
100% was new [ 50-70% was new [} 30-50% was new

LESSONS LEARNED

« Collaborating with the Faculty was the key to implementing
this project

« The relational approach is easier to apply in a small group
of students as well as during personal interactions, as it
requires individualized approach.

* Measuring transtormation and transter can be challenging
and often time-consuming task

 Familiarizing with the students’ frame of reference with
respect to information searching was very helpful for the
sessions design and for observing their transformational
change at the end of the academic year
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