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C
O

N
N

E
C

T
E

D
 L

A
N

G
U

A
G

E
  

Story fluency  ☐ Told story 

fluently without 

hesitations and 

revisions  

☐ Told story with 

some hesitations or 
revisions (e.g. ‘um’) 
which affect story 
presentation. Some 
prompts required. 

☐ 

Frustrations/difficul
ties apparent when 
story has told. 
Frequent pauses 
or revisions. 
Frequent prompting 
needed.  
 

/2  

Story 
completion  

☐ Provided 

at least 5 

sentences/ph
rases  
  

☐ Provided fewer 

than 5 

sentences/phrase
s  

☐ No 

recognizable 
story, provided 

single words or 

phrases unrelated 
to the story 

/2  

Story 
sequencing  

☐ Logical sequencing of 

events  
  

☐ Poor sequencing  ☐ No sequence of 

events  

/2  

S
O

C
IA

L
 

L
A

N
G

U
A

G
E

  

Topic 
maintena
nce  

☐ No difficulty staying on 

topic  

☐ Some redirection 

needed to stay on 
topic  

☐ Marked difficulty 

staying on topic  

/2  

Informati
on 
sharing  

☐ Communicated 

readily, shared 
information freely, 
appropriate response 
time    
  

☐ Some prompting 

required to elicit 
responses   

☐ Substantial 

prompting 
required to elicit 
verbal responses 
or limited  
communication    

/2  

TOTAL  
  

  
/34  

  

   

 

   Tick in this column 

= 2 points  

Tick in this column 

= 1 point  

Tick in this 

column = 

0 points  

TOTA
L  

N
A

R
R

A
T

IV
E

  

Character  ☐ Cindy or Any 

similar  

sounding proper 
name, e.g. Sandy  

☐ A girl or the girl   

  

☐ She/he/they or NR  

  

/2  

Setting  ☐ At school  ☐ Outside or in the yard  

  

☐ Playing tag 

or any other 

location or NR  

/2  

Problem  ☐ Fell and got hurt  ☐ Fell or got hurt  ☐ Any other 

response or NR  
  

/2  

Feeling  
Feeling word used:  
 
   

☐ Upset or sad ☐ Cried or didn’t like it  

  

☐ Any other 

response or NR  
  

/2  

Attempt  ☐ Asked (her/the 

teacher) for help  

☐ She got band-aids 

(no reference to asking)  

  

☐ Any other 

response or NR  
  

/2  

Consequence  ☐ Teacher put on 

band- aids  

☐ Teacher helped her 

or she got band-aids  

☐ Any other 

response or NR  
  

/2  

Ending  ☐ She played tag 

again  

☐ She played again  

  

☐ She was happy or 

she  

hurt herself or any 
other response or 
NR  

/2  

V
O

C
A

B
U

L
A

R
Y

  

Story vocabulary used 
(e.g., running, school, 
tag, friends, tripped, 
fell, hurt/scraped, 
hands, knees, upset, 
rapidly/fast, teacher, 
help, kind, band-aids)  

☐ 5 or more 

story vocabulary 
items used  
  

☐ Less than 5 

story vocabulary 
items used  
  

☐ Very limited 

vocabulary used or 
marked difficulties 
labelling objects and 
actions or  
vague vocabulary 
(thing, it, she, that)  

/2  

Bonus Story vocabulary  ☐ 10 or more 

story vocabulary 

items used              
 /2  
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W
O

R
D

/S
E

N
T

E
N

C
E

 S
T

R
U

C
T

U
R

E
  

Auxiliary verb ‘be’ / past 
tense  

☐ Consistently 

used both auxiliary 
verb ‘be’ (e.g., was 
running, was playing 
tag) and used past 
tense  
correctly (e.g., fell, 
tripped)  

☐ Used either 

auxiliary verb ‘be’ or 
past tense correctly 
(does not need to be 
consistent)  

☐ Did not use 

auxiliary verb ‘be’ 
or past tense 
correctly  

/2  

Pronouns / Possessives   ☐ Consistently 

used pronouns (e.g., 
she, her) and 
possessives (e.g., 
her hands, Cindy’s 
teacher) correctly   
  

☐ Used either 

pronouns or 
possessives correctly 
(does not need to be 
consistent)  

☐ Did not use 

pronouns  

or possessives 
correctly  

/2  

Conjunctions  ☐ Used a range of  

conjunctions (3 or 
more) e.g. and, but, 
so, then, because.  

☐ Only used ‘and’  

or ‘and then’ to join 

sentences  

☐ Did 

not use 

conjuncti
ons   

/2  

C
O

N
N

E
C

T
E

D
 

L
A

N
G

U
A

G
E

  

Story fluency  ☐ Told story 

fluently without 
hesitations and 
revisions  

☐ Told story with 

some hesitations or 
revisions (e.g. ‘um’) 
which affect story 
presentation. Some 
prompting required.  

☐ 

Frustrations/difficulti
es apparent when 
story was told. 
Frequent pauses or  
revisions. Frequent 
prompting required. 

/2  

Story completion  ☐ Provided a 

sentence or phrase 

for each picture  
  

☐ Provided a 

sentence or phrase 
for most pictures 
when telling the 
story  

☐ No recognizable 

story, provided 

single words or  
phrases unrelated to 
the story  

/2  

Story sequencing  ☐ Logical 

sequencing of 
events  

☐ Poor sequencing  ☐ No sequence of 

events  

/2  

S
O

C
IA

L
 L

A
N

G
U

A
G

E
  

Topic maintenance  ☐ No difficulty 

staying on topic  

☐ Some redirection 

needed to stay on 
topic  

☐ Marked 

difficulty 
staying on 

topic  

/2  

Information sharing  ☐ Communicated 

readily, shared 
information freely, 
appropriate response 
time    
  

☐ Some prompting 

required to elicit 

responses   

☐ Substantial 

prompting required 

to elicit verbal  
responses or limited 
communication    

/2  

TOTAL  
  

/34  

C
O

M
P

R
E

H
E

N
S

IO
N

 

Q
U

E
S

T
IO

N
S

  

☐ Understood a variety of 

factual (Who, Where) and 
inferential questions (Why)  

  
(Score 9-12)  
  
  

☐ Understood 

some wh- 
questions/facts   
  
  
(Score 5-8)  
  

☐ Showed limited 

understanding of wh-
questions.  
  
  
(Score 0-4)  

  
  
  
  

/12  

V
O

C
A

B
U

L
A

R
Y

 

Q
U

E
S

T
IO

N
S

  ☐ Able to define words within 
a context   

  
(Score 5-6)  

☐ Some ability to define words 

within a context  
  
(Score 3-4)  

☐ Limited or no ability to 

define words within a 

context   
  
(Score 0-2)  

/6  
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 Item  Tick in this column = 2 
points  

Tick in this column = 1 

point  

Tick in this column = 

0 points  

TOTA
L  

N
A

R
R

A
T

IV
E

  

Character  ☐ Used first-person pronoun 

(e.g., I, me, my) and clearly 
introduces other characters 
(e.g., ‘my mom’)  

☐ Used first-person 

pronoun but other 
characters are not 
introduced and are only 
referred to using pronouns  
(e.g., She wouldn’t let me…)  

☐ No reference to self 

or NR  
  

/2  

Setting  ☐ Clearly referenced a 

setting (e.g., park, school)  

☐ Vague reference to 

setting  

(e.g., ‘there’) or required a 
prompt to state setting  

☐ No reference to setting  

or NR  
  

/2  

Problem  ☐ Clearly stated a problem  ☐ Vague reference to a 

problem or problem not 
clearly stated (e.g., 

something happened, I  
forgot it) or required a 
prompt to state problem  

☐ No reference to 

problem or NR  
  

/2  

Feeling Feeling 
word used:  
    

☐ Clearly stated a feeling  ☐ Vague reference to 

feelings (e.g., cried/ 

didn’t  
like it) or required a 
prompt to state a feeling  

☐ No reference to 

feelings or NR  
  

/2  

Attempt  ☐ Clearly stated an attempt 

to solve the problem   

☐ Vague reference to an 

attempt to solve the 
problem or required a 
prompt to state an attempt 
to solve the  
problem  

☐ No reference to 

an attempt to solve 
the problem or NR  
  

/2  

Consequence  ☐ Clearly stated a consequence  ☐ Vague reference to a 

consequence or required 
a prompt to state a  
consequence   

☐ No reference to 

a consequence or 
NR  
  

/2  

Ending  ☐ Clearly included a 

relevant/logical 

ending  

☐ Included an ending that 

was vague, or not 
relevant/logical or required 
a  
prompt to include an ending  

☐ Did not include 

an ending or NR  

/2  

V
O

C
A

B
U

L
A

R
Y

 

Incorporated 
vocabulary 
related to their 
personal story  

☐ 5 or more specific 

content words used  
  

☐ Less than 5 

specific content 

words used  
  

☐ Very limited 

vocabulary used or 
marked difficulties 
labelling objects and 
actions or vague 
vocabulary (thing, it, she,  
that)  

/2  

Bonus Story 
vocabulary  

☐ 10 or more specific 

content words used  

             
 /2 

W
O

R D
/

S E N T E N C E
 

S T R U C T U E
  

Auxiliary verb ‘be’ 
/ past tense  

☐ Consistently used both 

auxiliary verb ‘be’ (e.g., was 
running, was playing tag) and 
used past tense  
correctly (e.g., fell, tripped)  

☐ Used either auxiliary 

verb ‘be’ or past tense 
correctly (does not need 
to be  
consistent)  

☐ Did not use 

auxiliary verb ‘be’ or 
past tense correctly  

/2  
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Pronouns / 
Possessives   

☐ Consistently used 

pronouns (e.g., I, me, she, her) 
and possessives (e.g., her 
hands, my  
teacher) correctly   

☐ Used either pronouns 

or possessives correctly 
(does not need to be 
consistent)  

☐ Did not use pronouns 

or possessives correctly  

/2  

Conjunctions  ☐ Used a range of 

conjunctions (3 or more) e.g. 
and, but, so, then, because.  

☐ Only used ‘and’ or 

‘and then’ to join 
sentences  

☐ Did not use 

conjunctions   

/2  

C
O

N
N

E
C

T
E

D
 

L
A

N
G

U
A

G
E

  

Story fluency  ☐ Told story fluently 

without hesitations and 

revisions  

☐ Told story with some 

hesitations or revisions 
(e.g. ‘um’) which affect 
story presentation. Some 
prompting required.  

☐ 

Frustrations/difficulties 
apparent when story has 
told. Frequent pauses or  
revisions. Frequent 
prompting required.  

/2  

Story completion  ☐ Provided at least 

5 

sentences/phrases  
  

☐ Provided fewer than 

5 sentences/phrases  

☐ No recognizable 

story, provided single 
words or phrases 
unrelated to the  
story  

/2  

Story 
sequencing  

☐ Logical sequencing of events  
  

☐ Poor sequencing  ☐ No sequence of events  /2  

S
O

C
IA

L
 

L
A

N
G

U
A

G
E

  

Topic 
maintenance  

☐ No difficulty staying on topic  ☐ Some redirection 

needed to stay on topic  

☐ Marked difficulty 

staying on topic  

/2  

Information 
sharing  

☐ Communicated readily, 

shared information freely, 
appropriate response time    
  

☐ Some prompting 

required to elicit 

responses   

☐ Substantial 

prompting required to 
elicit verbal responses 
or limited  
communication    

/2  

TOTAL  
  

  
/34  
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Appendix C. Perceptual mapping instructions used in Chapter 4 

 

Perceptual mapping preamble: 

Our aim is to discover factors that influence outcomes in collaborative partnerships. In this 

exercise, we’d like to examine the factors you feel have influenced the partnership, and how 

they fit together to achieve performance. 

1. Record any suggested factors on separate post-it notes. 

2. Explore terms on individual post-it notes asking respondents to give explanations, 

determine more or less important factors, and identify measurement factors. Add responses 

to the post-it notes using the code for explanations (bullet point), importance (+/-), and 

measurement (M). 

3. Ask respondents to categorize post-it notes based on perceived similarities, and then to 

provide each ‘pile’ of post-it notes with a title. At the same time, encourage respondents to 

place the piles on a large paper according to how they have influenced each other and 

outcomes, and to add arrows on the map between factors in order to demonstrate, visually, 

their influence on each other, and on the relationship outcomes. 

4. If factors identified in the project to this point do not appear on the map (a list will be 

provided when relevant), ask respondents to consider each one. Should respondents choose 

to add these factors to the map, write them on different coloured post-it notes to signal that it 

was a prompted factor. 
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Appendix D. Semi-structured interview questions used in Chapter 4 

Semi-structured Interview / Focus Group Guide for School Board Partnerships 

Discussion preamble: The purpose of this study is to gain insight into the process of 

collaborative partnership development and maintenance across diverse settings contributing 

to the delivery and evaluation of effective, evidence-based services for children. 

During this session, we’d like to understand your perceptions of the development, 

functioning, and outcomes of our collaborative partnerships. 

1. Introductions: What is your professional background? What is your connection to the 

project? 

2. Background: Describe your work setting, and the reasons you were interested in joining in 

a collaborative practice-based research project? 

3. Formation: What steps were taken to establish the partnership? When did these steps 

occur? 

Who was involved in these steps, and what action was taken? How effective were these 

actions? 

4. Evolution: What further steps were involved in establishing the partnership? 

5. Current structure: What is the current structure of the partnership? 

6. Dynamics: How are changes made within the partnership? What mechanisms are in place 

to detect the need for change? How is information exchanged between partnership members? 

7. Performance: What goals have been accomplished by the partnership? What goals have 

yet to be accomplished? How is performance of the partnership evaluated? What outcome 

measures are used? How do you know whether a job is complete, or completed well? 

8. Reflection: How has this collaboration enhanced your organization’s research capacity? 

What challenges have you or are you facing in this collaboration? 
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Appendix E. Visual representation of perceptual mapping activity constructed by the speech 

language pathologists and researchers 
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Appendix F. Ethics approval for Chapter 3 from Western University 
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Appendix G. Ethics approval for amendment to Chapter 3 from Western University 
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Appendix H. Ethics approval for second amendment to Chapter 3 from Western University 
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Appendix I. Ethics approval for Chapter 3 from school board 
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Appendix J. Ethics approval for extensions for Chapter 3 from school board 
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Appendix K. Ethics approval for Chapter 4 from Western University 
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Appendix L. Ethics approval for Chapter 4 from school board 
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