Assistive Technology
Assistive technology (AT) refers to any item, piece of equipment, or
product system that is used to increase, maintain, or improve the
functional capabilities of an individual (Reed & Bowser, 2005).

For individuals with learning disabilities (LD), AT includes computer
programs that provide speech-to-text, text-to-speech, graphic
organizers, and word prediction capabilities.
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Why use Assistive Technology?
AT can remediate the reading, writing, and spelling deficits of

children with LD (Fasting, & Halaas Lyster, 2005; Hall, Hughes, & Filbert, 2000; Hetzroni, &
Shrieber, 2004; Lange, McPhillips, Mulhem, & Wylie, 2006).

When students can build on their strengths and compensate for
their weaknesses increased motivation, higher rates of learning,
and improved achievement may ensue (Forgrave, 2002)

Self-Concept
Students with LD have lower self-concepts than their non-disabled
[Peers (Humphrey, 2000; Kloomok, & Cosden, 1994; Valas, 1999).
81 percent of students with LD experience decrements in self-
concept which occur by grade three and remain fairly stable
though high school (chapman, 1988).

Low self-concepts can be attributed to: (a) repeated school failures;
(b) awareness of being different from peers; and (c) problems
surrounding social acceptance (Raviv & Stone, 1991).

School Motivation
School motivation refers to students’ energy and drive to learn,
work effectively, and achieve to their potential (Martin, 2009)

Students with LD have lower levels of school motivation than their
non-disabled peers (sideridis, Morgan, Botsas, Padeliadu, & Fuchs, 2009).
They may be less motivated to complete class assignments as
they expect to do poorly (Bender & Wall, 1994; McNuly, 2003).

Rationale for the Demonstration School
The demonstration school provides: (a) specialized educational
programs for students with LD; (b) students with up-to-date training
on the use of AT; and (c) educators that are trained on the use and
implementation of AT.

Research Question
Using mixed-methods, this study follows students as they transition
from a two-year elementary demonstration school and are re-
integrated into high school. This exploratory study examines the
impact of assistive technology, and the degree to which attending a
demonstration school impacts students’ self-concept and school
motivation.
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